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This research study focuses on the implications of the removal of the ex-quota 
allocation for guidance counselling in the post-primary sector from 2012 -2019, 
incorporating any potential impact of the subsequent partial restoration of hours. Much 
has been written in relation to the impact of the re-allocation of guidance counselling 
provision arising from Budget 2012 (ASTI 2013; Connor 2013; Hearne et al. 2016; Leahy 
et al. 2016). These publications document a professional landscape that has been eroded 
as result of harsh austerity measures and in the wake of the storm, have left a vital service 
damaged and virtually decimated. However, it must be noted that little research has been 
made available in relation to the state of guidance counselling in the post-primary sector 
since the partial restoration of hours in 2017 (DES 2018; Hearne and Neary 2020).  
This study employed an interpretivist qualitative paradigm. Data collection was 
gathered through six semi-structured interviews with six guidance counsellors employed 
in the post-primary sector. Findings were produced by employing Braun and Clarke’s 
Thematic Analysis strategy (2006). The researcher carried out coding of the transcribed 
interviews and was able to elucidate themes from the data.  
Two primary themes emerged from the data – professionalism of the role of 
guidance counsellors in the post-primary sector and personal and professional wellbeing 
of the guidance counselling practitioner. Firstly, it came to light that guidance counsellors 
consider the role to be professional. They feel valued by other educational stakeholders 
and they feel people understand the purpose of the guidance counsellor. Secondly, it 
emerged from the data, that guidance counsellors feel that their workload can be 
overwhelming at times and that there are great challenges and difficulties associated with 
the role. For example, guidance counsellors feel they can oftentimes be inept at dealing 
with issues pertaining to mental health of teenagers and suggest that a lack of meaningful 
CPD may be the cause the problem. This research study may inform and improve future 




Chapter 1: Introduction 
 
1.0 Introduction 
This chapter introduces and contextualises the study by examining theory, policy, 
and practice that pertain to the topic. It will justify the study, outline the researcher’s 
position, and present the aim and objectives of the study. This chapter will also detail 
the methodology employed and outline the layout of the dissertation.  
1.1 Context and Justification of the Research Study 
This research study will focus on the experiences of guidance counsellors in 
relation to the implications of Budget 2012 and the re-allocation of guidance counselling 
provision in post-primary schools since Budget 2012. Specifically, the study deals with 
the experiences of guidance practitioners in post-primary education between the years 
2012-2019. These seven years have witnessed considerable changes to guidance 
counselling practices in post-primary schools as a result of Budget 2012 which saw the 
removal of the ex-quota allocation.  
Various publications have highlighted the challenges in guidance counselling 
arising from Budget 2012 (ASTI 2013; IGC 2013; Hearne et al. 2016; Leahy et al. 2016). 
According to an Institute of Guidance Counsellors (IGC) press release (2016), budgetary 
cuts made to guidance counselling in 2012 resulted in approximately 168 guidance 
counsellors being redeployed within their schools. Furthermore, it is estimated that 200 
schools have had no provision of guidance counselling for a number of years up to 2016 
(IGC 2013; IGC 2014; IGC 2016).  
Research conducted by Connor (2013) uncovered the immediate harsh reality of 
the effects of Budget 2012. Issues identified include a vague understanding among 
practitioners in relation to their role and responsibilities and an overwhelming increase 
in their workload. This is supported by the NCGE (2013), who reported that practitioners 
were often working in excess of 10-15 hours per week outside of their contractual hours. 
Furthermore, research by the IGC demonstrates an increase in school referrals of students 




counsellors performing the dual role of guidance counsellor and subject teacher (IGC 
2013, 2014; Hearne and Neary 2020).  
As a result of these changes, the issues of practitioner wellbeing and the 
professionalism of the role are fundamental within the sector. The focus of this study is 
to examine the implications of Budget 2012 on guidance counselling provision in the 
context of present-day operations of guidance service delivery. The researcher wishes to 
elucidate if or how the challenges experienced by post-primary guidance counsellors have 
changed in the seven years since the re-allocation of guidance counselling provision and 
if new practices have emerged as a result of the re-allocation.  
1.2 Researcher’s Positionality 
It is crucial to the success of the study for the researcher to outline their own 
position and role within the research process (Cohen et al. 2011). According to Thomas 
(2013), this can add to the validity of the research study, as it provides the researcher with 
an opportunity to monitor their own bias.   
The researcher is a post-primary teacher and has always had a keen interest in the 
role and work of guidance counselling practitioners. During the course of studies, the 
researcher developed an interest in various policies which underpin practice and which 
inform the role of the guidance counsellor on a daily basis. As a result, the researcher 
became increasingly interested in how the re-allocation of guidance counselling provision 
impacted the work of the practitioner over a number of years. While on her professional 
placement, the researcher became increasingly aware of the immense workload that is 
placed on the guidance counsellor and how it is very common for the guidance counsellor 
to work long hours. The researcher was intrigued as to the cause of the constant heavy 
workload and what implications that had on the guidance counselling practitioner. 
1.3 Methodology 
Due to the subjective nature of this research study, it was deemed appropriate to 
employ an interpretivist qualitative paradigm. This ensures that any data collected can be 
used to explore and interpret narratives that hold meaning for people in their lives 
(Thomas 2009; McLeod 2015).  Six semi-structured interviews were carried out with 




Braun and Clarke’s (2006) six-stage thematic analysis, the interviews were transcribed 
and coded and the thematic analysis resulted in a number of themes. Braun and Clarke 
(2006, p.4) outline that thematic analysis “…has the potential to offer an affluent and 
detailed, yet multi-faceted version of data”. In addition, the researcher was careful to 
observe validity and reliability, and ethical and reflexivity considerations throughout the 
research process.  
1.4 Aim and Objectives of the Research Study 
The primary aim of this research study is to examine the implications of the re-
allocation of guidance counselling from 2012-2019, from the guidance counsellor’s 
perspective, as well as how Budget 2012 has affected the professional role and service 
provided to students and the personal and professional wellbeing of guidance counsellors 
in the post-primary sector.  
The main objectives of the research study are to: 
1. Examine relevant literature pertaining to the re-allocation of guidance 
counselling provision in post-primary schools and literature associated with 
overall best-practice of guidance counselling from a national and 
international perspective.  
2. To develop an insight and understanding into the experiences and 
perceptions of guidance counsellors currently practicing in post-primary 
schools in relation to the implications of Budget 2012, through an 
interpretivist methodology. 
3. Critically analyse and report the research findings, and make 
recommendations for future research, policy, and guidance counselling 
practice.  
1.5 Outline of the Research Study 
Chapter 1: This chapter outlines the aim and objectives of the study, in addition 
to contextualising and justifying the study in relation to relevant policy, practice, and 
research pertaining to the topic. This chapter also outlines the positionality of the 




Chapter 2: This chapter contextualises the topic by examining relevant 
literature associated with the re-allocation of guidance counselling in post-primary 
schools since 2012. In addition, the chapter outlines best practice in relation to guidance 
counselling practice and delivery on a national and international basis.  
Chapter 3: This chapter describes the research methodology employed to gather 
suitable and sufficient data in order to form conclusions and judgements pertaining to the 
research topic. This chapter also details the practices used in relation to reflexivity, 
validity, reliability, and ethical considerations.  
Chapter 4: This chapter presents the primary findings, as elucidated from the 
data collection process.  
Chapter 5: This chapter critically analyses the overall findings of the research 
in conjunction with relevant literature from chapter two. It addresses the research findings 
in the context of the research questions of the study.  
Chapter 6: The final chapter outlines the research findings and provides the 
strengths and limitations of the study. It puts forward various recommendations in 
relation to policy, research, and best practice. Furthermore, the chapter concludes with a 
reflection from the researcher, in relation to the overall learning that has taken place as a 
result of the process.  
1.6 Conclusion 
This chapter introduced the topic. Chapter two will provide a more robust and 
detailed exploration of relevant literature associated with the re-allocation of guidance 








Chapter 2: Literature Review  
 
2.0 Introduction 
Bell (2010) argues that the primary function of the literature review is to provide 
the reader with a clear picture of the knowledge and questions relating to the topic. In 
addition, a review of literature directs the attention of the researcher and assists in 
narrowing their focus in relation to any outlying questions pertaining to the subject matter 
(Cottrell and McKenzie 2011). The purpose of this chapter is to scrutinise literature in 
relation to the re-allocation of guidance counselling provision in arising from Budget 
2012. This review will examine any consequences of the re-allocation of Guidance 
Counselling provision on guidance counselling practitioners and students alike in post-
primary education.    
It will discuss the two main themes arising from the review. Firstly, it will address 
policy and practice in relation to guidance counselling from an international and national 
perspective. It also contextualises Irish guidance counselling provision against an 
international backdrop. Arising from that, the implications of Budget 2012 in the post-
primary sector will be examined. This element of the review will aim to elucidate any 
consequences that arose as a result of the removal of ex-quota hours on the guidance 
counselling practitioner and the student experience of the provision of service.  Secondly, 
the role of the guidance counsellor and the primary function of the whole-school approach 
to guidance counselling will be assessed. This theme will examine the functionality and 
systematic approach to Guidance Counselling in a post-primary setting, nationally. 
Finally, this chapter will conclude with a summary of the literature, which will help 
inform the primary research questions of this study.  
2.1 Policy and Practice of Guidance Counselling in Post Primary Education 
This section will provide an overview of guidance counselling policy from an 
international and national perspective. It will include an exploration of how guidance 
counselling is delivered within countries such as America and Britain. This section will 
also outline the primary policies which guide the Irish model of guidance counselling 




2.1.1 International Perspectives on Guidance Counselling 
Guidance counselling, as a profession, primarily has its roots in American 
professional practice, where it has been an integral aspect of American education since 
“Frank Parsons first used the term ‘vocational guidance’…” (Kinra 2008, p.104). During 
the 1920s and 1930s in America, school counselling and guidance became an important 
aspect of the American education system. “Two major historical events prior to 1940 also 
contributed significantly to the growth of vocational guidance” (Juntunen and Atkinson 
2002, p.4). Namely, World War I and the Great Depression, both of which meant there 
was an increased need for vocational guidance provision, as men were largely required 
to fill the posts of the rapidly expanding military and unemployed workers needed to be 
matched with the vacant posts that were now available (Juntunen and Atkinson 2002; 
Foxx et al. 2016). Following these global events, Parson’s theory was developed to 
include testing and technology and it became known as the trait-factor theory (Brown 
2002). Parson’s differential model outlines that although a counsellor cannot provide 
direct answers for a person, they could become a support for those in need. Parsons also 
advocated for the necessity of the counsellor to be kind and genuine when dealing with 
clients (Neukrug 2017). 
The model and provision of guidance counselling has since undergone significant 
development and modernisation since its inception in America in the 20th Century. The 
‘Blueprint Framework’ (2012), which has its origins in the USA, but has spanned 
continents to include Canada and Australia, outlines that guidance counselling is very 
much a system which has personal development and lifelong learning at the core of its 
foundations. According to Hearne (2007, p.2), the model of guidance counselling 
employed in both the United States and Canada focuses on “…career development and 
career guidance provision in holistic terms across the lifespan, as opposed to ad hoc … 
approaches that had previously been in existence”.  Hooley et al. (2012) echo Hearne 
(2007) by stating that the main themes of personal and social management, learning 
across the lifespan, educational progression, and career management are the building 
blocks of national guidance counselling policies in the USA, Canada, and Australia.   
In Britain, the demand for specialist information, expertise, and knowledge around 
vocational guidance and personal counselling became too much for regular classroom 




counselling was introduced by Cyril Burt (Hughes 1971). More recently in Britain, there 
is increasing demand for a shift in public policy on guidance and counselling to move 
away from a linear system towards a system that is more focused on the progression and 
learning of the individual. Watts (2016) challenges Britain’s view of ‘career’ and argues 
the need for change in British policy; “The traditional concept of career has been 
concerned with progression up an ordered hierarchy within an organisation or profession” 
(Watts 2016, p.30). Watts argues that the British system is not reflective of modern 
concepts in relation to vocational or educational progression. Hearne and Neary (2020) 
correlate with Watts’ view, arguing that guidance counselling in Britain, which is a 
publicly-funded service, is closely aligned with labour market and policy goals. It is also 
focused on enhancing social and cultural capital of those from disadvantaged areas. They 
argue that this systematic structure may not be beneficial for those in receipt of guidance 
counselling, as it fails to address “…social and economic influences that can impede 
progression” (2020, p.4).  
In 2004, the Organisation for Economic Cooperation and Development (OECD), 
published a guidance counselling policy which incorporates the importance of people 
developing personal satisfaction with their decisions and careers, improving the career-
decision making skills of citizens and advancing personal and social development (OECD 
2004). Guidance counselling is described as “…services intended to assist people, of any 
age at any point throughout their lives, to make educational, training and occupational 
choices and to manage their careers” (OECD 2004, p. 19). It is fair to infer that this 
definition, while broad, is lacking in depth and clarity. A more robust definition would 
be useful for individual countries to help inform their policies and create a comprehensive 
system of lifelong guidance and counselling.  
2.1.2 National Policy on Guidance Counselling in Irish Post-primary Education 
In Ireland, the Department of Education (DE) formally established a guidance and 
counselling service in Irish second-level schools in 1966 (Shiel and Lewis 1993; DES 
2005; Hearne et al. 2016). Subsequently, guidance counselling provision was at a 
relatively high level until 1983 when prior to this date, a guidance counsellor could be 
appointed on an ex-quota basis in schools that had in excess of 250 pupils. In 1983, this 
was altered, and schools were only permitted to employ an ex-quota guidance counsellor 




states that “despite several campaigns by the Institute of Guidance Counsellors (IGC) in 
the 1980s and 1990s, which attempted to reverse the 1983 cuts, the pre-1983 ratio of 
250:1 was never re-introduced”. By 1992, positive changes began to emerge in relation 
to Irish policy surrounding the provision of guidance counselling services in Ireland. The 
1992 Green Paper outlined that “the provision of guidance counsellors in schools, 
especially in areas of significant disadvantage, will be improved progressively as 
resources become available” (DE 1992, pp.118-119).  
In 1998, a further positive and progressive step was made with the publication of 
the Education Act, 1998, whereby Section 9 (c), articulated that schools must “ensure 
that students have access to appropriate guidance to assist them in their educational and 
career choices” (p.13). The inclusion of this clause in a constitutional document signifies 
the first real commitment by an Irish government to provide an essential guidance and 
counselling service to all students enrolled in post-primary education in the State. 
Improvements to the guidance provision in schools continued with the introduction of the 
Guidance Enhancement Initiative (GEI) introduced by the DES in 2001. The GEI 
“…allocated guidance hours with a specific disadvantage focus for the first time…” 
(Harkin 2015, p. 7). However, narrow and short-reaching developments were criticised 
by the OECD (2002) which stated that the Irish government needed to make “…a clear 
statement, backed by resource decisions that appropriate guidance includes access by all 
students to assistance with their career decision making and development” (p. 9). In 
response, in 2005, the DES announced further developments to the provision of guidance 
counselling in Delivering Equality of Opportunity in Schools (DEIS). The new DEIS 
guidance allocation was aimed at improving student attendance, educational progression 
and retention (Harkin 2015). No further changes were made to guidance counselling 
provision or allocation until the 2012 budgetary cuts.  
2.1.3 Overview and Implications of Budget 2012 on Guidance Counselling Provision  
The DES budgetary cuts in 2012 to guidance counselling provision in the post-
primary sector had a profound impact on guidance counsellors and the delivery of service 





As part of budget measures guidance posts at post-primary level will no longer be allocated to any 
post-primary school on an ex-quota basis (i.e. the additional allocations for guidance provision will 
cease from September 2012). With effect from September 2012, guidance provision is to be 
managed by schools from within their standard staffing allocation.  
(DES Circular 0009/2012) 
In this same Circular, the Government radically devolved power to school management 
to allocate guidance provision in their schools. This Circular outlined that there would be 
a systematic change in relation to the resources available for guidance counselling 
provision but  the role and responsibility of the guidance counsellor and the service 
provided to students must remain unchanged, in accordance with the Education Act, 
1998.  Fundamentally, according to Hearne et al. (2016 p.23) as a result of Budget 2012, 
“…schools have greater autonomy on how best to prioritise their available resources to 
meet their statutory obligations in relation to guidance provision…”.  
The Association of Community and Comprehensive Schools (ACCS et al. 2012) 
made an effort to support and provide direction to school management teams struggling 
with how best to provide a fully-fledged guidance service to their student body within a 
seriously diminished allocation of personnel. They provided a framework that suggested 
the number of hours that could be allocated for group guidance counselling sessions and 
1 to 1 guidance counselling. This framework also emphasised the point previously made 
by the DES (2005), in relation to students who had been receiving ongoing counselling. 
It recommended these students should be referred to external agencies, which meant the 
guidance counsellor ought to be available onsite for emergency counselling situations.  
The ACCS guidance document was in response to an overwhelming workload now 
facing schools and guidance counsellors. However, Hearne et al. (2016, p.23) highlighted  
that, since the implementation of Budget 2012, schools had reported an “…ad-hoc and 
disjointed response…” in being able to meet their legal requirement to provide a 
comprehensive guidance service to students”. They reinforce findings by the NCGE 
(2013), where surveys used to investigate the potential damage and pressure caused to 
post-primary guidance services as a result of the re-allocation indicated that school 
management and guidance practitioners felt under considerable strain and pressure to 
provide effective guidance to students. In order to assist guidance counsellors deal with 
mental health issues presenting in schools, during this period the DES published three 




(2013a), Action Plan on Bullying, (2013b), and Student Support Teams in Post-Primary 
Schools (2014). Here, the question must be asked as to the effectiveness and necessity of 
various supporting documents and the role of the DES. The Director of Studies in 
Guidance Counselling (2013 p.2) raised the question in relation to the “…commitment 
of the DES to support such vital endeavours”.  
In relation to present day delivery of guidance counselling in post-primary schools, 
in line with economic and social prosperity in Ireland, guidance counselling hours have 
been partially restored since 2017. According to Circular 0013/20, the guidance 
counselling allocation is based on a reduced pupil teacher ratio of 18.5 in a non-DEIS 
school, 17.75 in a DEIS setting, and 18.7 in a fee-charging second-level school. The 
restoration of 500 posts might be viewed as a very positive step in the direction of full 
restoration of the ex-quota hours that were removed in Budget 2012. 
2.1.4 Guidance Counselling in the Irish Post-Primary Sector 
In terms of Irish guidance counselling provision, the Irish system is a marriage 
of the British and American systems whereby the Irish system places the individual to 
the forefront of the process (Hayes and Morgan 2011; Hearne and Neary 2020). 
Furthermore, guidance counsellors in both Ireland and America are generally educational 
staff who are often charged with other roles within the school community alongside 
guidance counselling responsibilities (Hayes and Morgan 2011; Hearne 2014; Hearne 
and Neary 2020).  
In relation to the function and importance of guidance counselling, the National 
Guidance Forum (NGF) (2007b, p. i) highlights that sufficient guidance provision at both 
“…the national and European levels as fundamental to lifelong learning that supports the 
development of human potential, social inclusion, employability and economic 
prosperity”.  
In consideration of this, an examination of definitions allows for historical 
tracing of the discourse surrounding the topic and an understanding of whether or how 
the role has evolved over time. The Department of Education and Science (DES) defines 




Guidance in schools refers to a range of learning experiences provided in a developmental 
sequence that assists students to develop self-management skills which will lead to effective 
choices and decisions about their lives. It encompasses three separate, but inter-linked, areas of 
personal and social development, educational guidance and career guidance  
(DES 2005, p.4).  
This definition is also referenced by the National Centre for Guidance in Education 
NCGE (2004), underpinning the importance of the guidance counsellor in assisting 
students. It articulates the importance of personal counselling within the context of 
guidance counselling: 
“…is a key part of the school guidance programme, offered on an individual or group basis as 
part of a developmental learning process and at moments of personal crisis. Counselling has 
as its objective the empowerment of students so that they can make decisions, solve problems, 
address behavioural issues, develop coping strategies and resolve difficulties they may be 
experiencing. Counselling in schools may include personal counselling, educational 
counselling, career counselling or combinations of these” (DES 2005, p.4)  
Combined, these definitions provide the basis for the provision of guidance counselling 
within schools. Furthermore, the NGF (2007a, p.6) defines guidance counselling as a 
lifelong process that:  
Facilitates people throughout their lives to manage their own educational training, occupational, 
personal, social and life choices so that they may reach their full potential and contribute to the 
development of a better society  
(NGF 2007a, p.6). 
This definition is closely aligned with the DES and NCGE definitions, thereby 
reinforcing the purpose and function of guidance counselling within the Irish educational 
system. More recently, the Indecon Report (2019, p.26) highlights that the holistic model 
of guidance counselling is an effective model and suggests that “…guidance counselling 
is an effective mechanism to provide career information and impartial advice”.  
To conclude, it is evident from these definitions that the individual is the primary 
concern of the Irish guidance counselling model. A holistic approach to guidance 
counselling is believed to be the most effective model as it provides the client with the 
opportunity to explore various pathways and identify key values and interests that can 
assist in leading the client to a positive outcome (Hearne et al. 2016; IGC 2012; NCGE 
2017). Furthermore, it is necessary for the guidance counsellor to examine, with the 
client, the relevant external, environmental, and social factors that could potentially 




2.2 The Role of the Guidance Counsellor and the Whole-School Approach 
This second theme will document the specific role of the guidance counsellor 
employed in the post-primary sector. An overview of the holistic and integrated model 
will be provided. In addition, it will examine the theory and policy in relation to how 
guidance counselling is provided to students from a whole-school approach.  
2.2.1 The Role of the Guidance Counsellor 
Guidance counsellors in Ireland are trained in the holistic and integrated model of 
guidance counselling provision. Hearne and Neary (2020) outline “holistic guidance 
counselling, which incorporates personal and social, educational and career guidance 
counselling, is delivered by professionally trained guidance counsellors through 
classroom based and one-to-one guidance activities” (p. 6). The IGC (2016) outlines the 
primary function and role of the guidance counsellor in post-primary schools in terms of 
student support:  
Guidance counsellors have an impact on educational, social and economic outcomes. This is a 
continuous process throughout the ‘client’ lifespan from helping to reduce school dropout and 
increasing student academic achievement initially; to providing more motivated and intentional 
lifelong learners, at whatever stage of their lives and career development, thus enabling them to 
manage proactively career choices and transitions to become architects of their own futures. 
(IGC 2016, p.7).  
A more recent publication by the IGC (2018) highlights and reinforces existing literature 
(DE 1996; NGF 2007c) in relation to the role, core competencies and activities of the 
guidance counsellor. The nine activities of guidance are:  




5. Classroom/Group Guidance Activities 
6. Vocational Preparation 
7. Referral 
8. Networking and Advocacy 




This comprehensive list encompasses the wide-ranging demands placed on the guidance 
counsellor. The NCGE (2017) provides further clarification on the role by outlining that 
the primary function of the guidance counsellor is to lead and co-ordinate effective 
delivery of the school guidance programme as a result of the specialist training they have 
received.  
Irish guidance counsellors provide a holistic model of guidance counselling which 
is largely centred on the humanistic, Rogerian paradigm of counselling with a focus on 
the core conditions (Rogers 1961). Adopting this approach ensures that “guidance 
counsellors facilitate clients in addressing personal and emotional blocks, which may 
hinder the process of vocational and educational development and decision-making” 
(IGC 2016, p.31). Hearne et al. (2016) reinforce the importance of the counselling 
dimension of the guidance counsellor’s role which enables and encourages students to 
examine their feelings and develop coping skills. However, it must be noted that guidance 
counsellors have a duty of care to their clients, which means being fully aware of their 
limitations as a practitioner and referring the client for specialised and expert care and 
supervision where required (IGC 2012; NGF 2007).  
From the various roles and responsibilities incumbent on the guidance counsellor, 
it is clear to see that the professional demands are far-reaching within the Irish system. 
These roles fall under the integrated and holistic model of guidance counselling. This is 
an internationally recognised model of guidance counselling which incorporates 
educational and vocational guidance with personal-social counselling (Foxx et al. 2016). 
“The model is based on the assumption that in theory career, personal-social, and 
academic can be separated, but in practice, they cannot be” (Athanasou and Esbroeck 
2008, p.259). The holistic model of guidance counselling is extremely beneficial and 
effective, as it ensures that clients have the opportunity to fully explore various options 
and paths open to them from many perspectives including their interests, personal and 
social background and their strengths and weaknesses (DES 2005; NCGE 2004).  
2.2.2 Whole School Approach to Guidance Counselling 
The whole school approach is proposed as the optimum method to deliver guidance 
across the whole school in Irish post-primary education. This model means that guidance 




and Neary (2020 p.6) state the whole school approach “requires the direct involvement, 
teaching and resource staff and guidance counsellors, who are required to take a 
leadership role in the whole-school guidance planning and the delivery of curricular (i.e. 
classroom-based guidance activities)”. They further outline the model of guidance 
counselling is also to “…support social inclusion, progression and mobility of 
marginalised and socio-deprived students” (p.4). Moreover, Bassot et al. (2014) promote 
that, when teaching career learning and development (CLD) to adolescent learners, it 
should be divided into three separate yet inextricably linked areas. These involve 
exploration with the individual, an examination and integration of the community and 
background of the client, and a weaving of CLD into the plan of the whole school 
structure. 
The importance and value of an integrated model has been widely acknowledged 
and recognised (DES 2005; Gysbers and Henderson 2014, Hearne et al. 2016). However, 
it is also prudent to question the capabilities of many schools in terms of the deliverance 
of this system, as in reality there is a gap between tangible and intangible resources, 
personnel and funding (Indecon 2019; Hearne and Neary 2020). In relation to progression 
of students from disadvantaged backgrounds, specifically students with learning 
difficulties or students with personal issues, it is widely accredited that a team of experts, 
led and managed by the guidance counselling personnel, incorporating external agencies 
such as the National Educational Psychological Service (NEPS) is the most efficient and 
effective method of implementing and delivering effective guidance counselling to the 
pupils. The IGC (2016) reinforces the benefits of a whole-school guidance approach.  
According to the NCGE (2004), a school ought to have a guidance policy document 
and guidance plan to ensure the delivery of the whole school guidance service. This is a 
“…structured document that describes the school guidance programme and specifies how 
the guidance needs of students are to be addressed” (NCGE 2004, p.17). More recently, 
the NCGE (2017) highlights that the school guidance plan needs to be drafted in 
consultation with as many key stakeholders as possible. These include school 
management, classroom teachers, guidance counsellors, parents, students, and the local 
community. Furthermore, the importance of this collaboration is to ensure that the student 
voice is adequately and accurately reflected in the school guidance plan and document. 




The delivery of the whole school model is not without its challenges. Support from 
management and other stakeholders such as teachers and parents may be limited in some 
cases, (Hearne et al. 2016). Classroom teachers can often be unaware of the guidance 
plan and guidance referral pathways. Teachers, while acknowledging that pastoral care 
is an important aspect of their role, can feel inadequately equipped to deal effectively 
with personal issues that arise for students (Hearne and Galvin 2015; Hearne at al. 2016; 
Hearne and Neary 2020). According to the NCGE (2017), school management and the 
Board of Management (BOM) should work alongside the guidance department to ensure 
a robust delivery of guidance counselling to all students.  
2.3 Summary of Literature 
The literature review highlights that the effective delivery of a holistic and whole 
school guidance programme is a legal requirement under the Education Act, 1998. 
Furthermore, it is the responsibility of the guidance counsellor to co-ordinate the various 
educational stakeholders in ensuring that there is a whole school guidance plan employed 
to meet the needs of the students in their care (NCGE 2004; DES 2005; IGC 2016; NCGE 
2017). Research demonstrates that Budget 2012 has had a profound effect in relation to 
the provision of an effective guidance service (Hearne et al. 2016; NCGE 2013). Hearne 
et al. (2016) report that the service appears to be disjointed in many schools. In 2012, 
school management teams and guidance counsellors were left with little to no support 
from the DES as to how to proceed with the delivery of an effective service, and as a 
result, support for students in a personal capacity was greatly diminished (IGC 2016; 
NCGE 2013). Therefore, this current study aims to explore the potential impact of the 
2012 re-allocation for present-day guidance counselling services in post-primary schools.  
2.4 Conclusion 
This concludes a review of international and national literature related to the history 
and policy of guidance counselling in post primary education, the implications of Budget 
2012 in relation to the re-allocation of guidance counselling provision, the role of the 
guidance counsellor, and the whole-school approach to guidance counselling The next 





Chapter 3: Methodology 
 
3.0 Introduction 
The primary purpose of this study was to examine the implications to guidance 
counselling delivery in post-primary schools arising from the re-allocation of guidance 
counselling provision in Budget 2012.  
This chapter will outline the methodology that acts as a framework for guiding 
the study. It will discuss the primary and secondary research questions and the research 
paradigm that was selected to underpin this study. Moreover, this chapter will deal with 
the sampling strategy, the data collection and analysis method and additional issues 
pertaining to validity, reliability, reflexivity, and ethical concerns.  
3.1 Research Questions 
This research aims to highlight the experiences of guidance counselling 
practitioners who may be facing the daily effects and implications of the re-allocation of 
guidance counselling provision in the post-primary sector which arose from Budget 2012.  
Hogan et al. (2009) suggest that defining the primary research questions can 
only be accomplished after sufficient and thorough examination of literature that already 
exists in the field of study. Following a review of literature, it is evident that further and 
updated information in relation to how guidance counselling practitioners have dealt with 
the implications of Budget 2012 and the re-allocation of the guidance counselling 
provision is needed. The findings from this study can provide insights into the situation 
and possibly inform future policy. The findings may also prove beneficial in preventing 
possible future erosion of hours and potential consequences for the provision of effective 
guidance counselling delivery. The overarching primary research question that formed 
the basis for this research is:  
How has the delivery of Guidance Counselling in post-primary schools been 




Two secondary questions aimed to extrapolate various potential impacts of the removal 
of ex-quota hours to the guidance counselling provision including the impact on students, 
and the guidance practitioner charged with delivering an effective and comprehensive 
service:  
1. What have been the discernible effects on student’s access to guidance 
counselling professional practice in supporting students since 2012?  
2. What are the effects on guidance counsellors in the post-primary sector as a result 
of the re-allocation of guidance counselling provision?  
The composition of the research questions allowed for focus to be moved to the research 
paradigm.  
3.2 Research Design: Methodology  
This section will address the philosophical research paradigm that was employed 
in this research study. It will outline the interpretivist (qualitative) approach and the 
strengths and limitations associated with this style of research.  
3.2.1 Research Paradigm: Interpretivism  
Robbins (2008) states that paradigms are central to various topics, including 
research. A paradigm refers to how a researcher performs investigations and how the data 
findings are interpreted and used to explain and inform phenomena (Thomas 2009). The 
overarching paradigms used in educational research are positivist or quantitative and 
interpretivist or qualitative (Bryman 2007). In essence, these different approaches simply 
refer to the way in which data is collected, viewed, and conveyed (Cohen et al. 2007). 
Positivist research aims to quantify information in order to predict and explain varying 
phenomena, whereas interpretivist research places the researcher at a subjective 
viewpoint (Thomas 2009). The positivist approach was considered unsuitable for this 
study. According to O’Dwyer and Bernauer (2013), the fundamental differences between 
qualitative and quantitative research design, is the recognition that quantitative design 
can often distil the complexities associated with new knowledge and form a simpler 
representation, usually incorporating numerical data. Considering this, the researcher 




it is more likely to generate a robust image of what is occurring in the field of guidance 
counselling, post 2012 Budget allocation. 
By using the interpretivist, qualitative approach the information was gathered 
through individuals’ opinions, perceptions, understanding, and feelings (Bell 2010; 
Robson and McCartan 2016). Interpretivist research provides a basis for depth of 
understanding and provision of a well-rounded account of reality in relation to how 
people conduct their lives. Interpretivism, in the case of this research, provided a narrative 
and a description of situations and circumstances related to the provision of guidance 
counselling since 2012 (McLeod 2015; Thomas 2009).  
Furthermore, Savickas (2011) highlights the shift to a social constructionist 
paradigm in research pertaining to vocational psychology. He argues that this is 
potentially “…more useful in the global economy by becoming a human science…” 
(2011, p. 254). Moreover, he outlines that the shift to a constructionist paradigm has the 
potential for the entire identity of a person, story, or situation to be realised. The paradigm 
provides scope for understanding, flexibility, and depth of meaning. It was envisaged that 
this research, by focusing on a social constructionist paradigm, would enable rich data 
that details individuality and adaptability to come to the fore during the research process. 
With this in mind, the interpretivist qualitative paradigm provided a basis for guidance 
counsellors to share their experiences and opinions in relation to the impact of the re-
allocation of guidance counselling provision in Budget 2012. It enabled the gathering of 
a ‘thick description’ of the various opinions and feelings of guidance counsellors (Cohen 
et al. 2011; Thomas 2009).  It is this richness that makes the data invaluable and necessary 
in comparison to purely obtaining quantitative data (Thomas 2013). However, an 
interpretivist design is often subject to dispute due to the varying opinions which could 
contaminate the validity of the research (Cohen et al. 2011; McLeod 2015). The 
researcher was acutely aware of the limitations associated with an interpretivist research 
design, as there is a risk of subjectivity and researcher bias skewing the data. During this 
research, the work of Bell (2010) played a vital part in reminding the researcher to plan 




3.3 Methods of Data Collection and Analysis 
This section will detail the fieldwork process of the research and outline the 
methods used to gather and analyse the data.  
3.3.1 Access and Sampling  
This section will describe the access and sampling strategy used in the study. 
Qualitative sampling primarily uses “…some sort of deliberate sampling –‘purposive 
sampling’ is the term often used” (Punch and Oancea 2014, p.210). In essence, this is 
sampling with a deliberate focus in the mind of the researcher which can give purpose to 
the study. For this study, the researcher employed the ‘snowball or chain’ method of 
research sampling. This is where the researcher “identifies cases of interest from people 
who know people who know what cases are information-rich” (Punch and Oancea 2014, 
p.212).  
Following ethical approval by the University of Limerick on 11th February, 
2020, the researcher began to consider various methods of gathering participants for the 
study. The researcher searched various school websites and sourced contact information 
about guidance counsellors employed in the post-primary sector. Hogan et al. (2009) 
outline that this method of sampling is useful, as it is specifically selecting participants 
based on their experience in the field. The sampling and interview process concluded in 
late-April 2020. The researcher sent a total of 22 emails to potential participants 
informing them of the research and requesting their participation. The researcher received 
nine e-mails in response and six guidance counsellors agreed to be interviewed. The 
researcher disseminated volunteer information letters and consent forms (Appendix A) 
to the volunteer participants. Signed consent forms were returned by them to the 
researcher. Following this, the participants were assured that the data would only be used 
for the purpose of the research, and the procedures of the interview process were 
explained to them.  Due to the Covid-19 global pandemic situation and school closures, 
the interviews were scheduled via Skype and recorded with a dictaphone in an 
uninterrupted location in the researcher’s home.  
 The participants were reminded of the purpose and context of the study prior to 
the start of the interview and pseudonyms were used throughout the process in order to 




guidance counsellors who are all employed in a post-primary school. Cohen et al. (2011) 
argue that, while the sample may be suitable for the study in question, it is crucial to note 
that, with regards to the current study, the sample and findings will be representative of 
a narrow cohort of guidance counsellors delivering a guidance service in this unique 
setting.  Table 3.1 displays the profile information of the participants.  
 
Table 3.1: research participant profiles 
Table 3.1 Participant Profiles 
Participant 
Pseudonym 
Gender No. of 
years 
working 




















Alison Female 4 Voluntary Mixed 846 2 33 
Leanne Female 2 Voluntary Mixed 793 2 33 
Breda Female 12 Private Mixed 576 1 22 
Grace Female 7 Voluntary Male 760 2 30 
Amy Female 10 Deis Female 764 2 33 
Mary Female  14 Voluntary Female 1119 2 44 
 
3.3.2 Data Collection Method: Semi-Structured Interviews  
Gubrium and Holstein (2003) underline that interviewing is one of the key 
methods used by qualitative researchers for gathering data in their research. The 
qualitative interviews were an extremely valuable source of data collection, as they 
provided freedom and flexibility to probe and yield further rich data within a structure 




from the outset that structured interviews were unsuitable for this study. Edwards and 
Holland (2013) argue that structured interviews are more aligned with quantitative data 
collection methods, as they are rigid in their structure and questionnaire-like. In contrast, 
semi-structured interviews provided for “…an interactional exchange of dialogue…”, 
which in turn provides “…meanings and understandings…” in context (Edwards and 
Holland 2013, p.3). They allowed the researcher to develop a rapport with the research 
participants, providing a platform whereby they could share their experiences, insights 
and feelings in relation to the phenomenon of guidance counselling in an open manner 
(Creswell 2007; Marshall and Rossman 2006). The main reason the researcher selected 
semi-structured interviews is based on their adaptability to probe and investigate which 
is afforded to the researcher during the process (Bell and Waters 2014).   
In semi-structured interviews, data is collected “where the researcher has a guide 
… to prompt the course of questioning” (Mills and Birks 2014, p.37).  The researcher 
designed an interview framework which consisted of thematic areas and questions arising 
from the literature review (Appendix G). The questions were primarily open-ended and 
they provided flexibility for both the researcher and the participant during the interview 
process. This fluidity ensured the process provided many opportunities for the researcher 
to view the data in real-time and probe and clarify as was needed or appropriate (Cohen 
and Crabtree 2006).  
In relation to the use of the Skype interview method, the researcher found the 
experience predominately positive. Both the participants and researcher were not under 
strain to travel long distances in order to conduct the interview. This correlates with 
research from Jenner and Myers (2019, p. 166) where they state “…video interviewing 
may be uniquely well-suited to overcoming challenges to conducting interview research 
with geographically distant or dispersed populations…”. Furthermore, although a novice 
interviewer, the researcher did not feel there was any issue with the lack of physical 
presence. She was still able to monitor and observe the body language of the participant 
throughout the process. Moreover, the participant still had the opportunity to be made 
feel comfortable by the researcher and develop a rapport. Jenner and Myers (2019) also 
highlight that research they conducted in relation to the research interview process via 




However, according to Bryman (2012), semi-structured interviews are not 
without their limitations. Primarily, they are time intensive in terms of data collection and 
data analysis. Transcribing and coding the data can be time consuming. Furthermore, the 
researcher must be a skilled interviewer to enable them to conduct interviews and probe 
information from participants without bias and subjectivity. Moreover, Bell (2010) 
highlights researcher bias can impact upon the research.  In order to maintain reflexivity, 
it is considered prudent for the researcher to constantly and continually reflect throughout 
the research process. In order to maintain a rigorous reflexive process, this researcher 
kept a research journal and engaged with the research supervisor throughout the process.  
In addition to the above limitations, another disadvantage is highlighted by 
Richman et al. (1999), who suggest that participants may act or respond in the way in 
which they feel the researcher wants them to. This concept is reinforced by Robson 
(2002) where he refers to the fact that social desirability of the research participant may 
skew the reliability of the data because the interviewee does not share their true and 
authentic feelings in relation to the phenomenon under research.  
3.3.3 Data Analysis 
According to Merriam, “the practical goal of data analysis is to find answers to 
your research questions” (2009 p.178). For the purpose of this study, the researcher 
employed Braun and Clarke’s (2006) thematic analysis model which provided flexibility 
and the “potential to offer an affluent and detailed, yet multifaceted version of data” 
(2006, p.4). According to McLeod, “a theme is a recurring pattern, which conveys 
something significant about what the world (or a particular aspect of the world) means to 
a person” (2011, p.145). Thematic analysis involved the researcher comparing pieces of 
data arising from the transcribed interviews and using these comparisons to form themes.  
 Upon completion of the interviews, the researcher transcribed the interviews 
and analysing the data for any emerging themes (Smith et al. 2009). Braun and Clarke’s 
(2006) six-phase model was used: 
Phase 1: Involved the transcription of interviews where the researcher had an 





Phase 2: This phase is associated with the coding of the data by the researcher. 
This involved “the most basic segment, or element, of raw data or 
information that can be assessed in a meaningful way regarding a 
phenomenon” (Boyatzis 1998, p. 63).  
Phase 3: During this phase, codes were divided into sections which helped the    
researcher identify primary and sub themes.  
Phase 4: This element of the framework encouraged the researcher to define 
themes. This involved the researcher reading the data again to ensure that 
the emerging themes had been placed in the correct section. Furthermore, 
the second part of this section, means the researcher must create a 
thematic map and ensure that this is reflective of the overall data that has 
emerged as a result of the interview process.  
Phase 5: This phase is concerned with a refinement of the data and the researcher 
is encouraged to further think about the information that has emerged 
from the interview process and develop an overview narrative.  
Phase 6: During this phase, the researcher is tasked with producing a report of the 
data analysis and ensuring that the information correlates with the 
research questions and the literature review.  
3.4 Validity and Reliability in Qualitative Research  
This section will discuss the validity and reliability of the research study.  
3.4.1 Validity 
Robson (2007) defines validity as ‘trustworthiness’ and ‘credibility’. Simply 
put, validity is associated with truth seeking in the data and findings.  In order for this 
research to be valid, it was crucial that the researcher was extremely vigilant at all times 
of her bias in relation to the topic. It is paramount that the researcher represents the views 
of the research participants as opposed to the point of view of the researcher. In 
accordance, Cohen et al. (2011) argue that the research should be presented clearly, and 
that the information should be descriptive and should show depth and richness. Morrow 




context, processes and participants to ensure that the reader is fully informed and 
empowered to make their own judgements and form their own opinions. Validity was 
achieved through the researcher constantly engaging in reflexive action throughout the 
research process. Furthermore, the researcher was conscientious of capturing their own 
bias and ensuring that they were proactive in developing objective research skills and 
practices.  
3.4.2 Reliability 
Bryman (2012, p.46) states that “reliability is concerned with the question of 
whether the results of the study are repeatable”. Reliability involves the ability of the 
researcher to gather and interpret the data accurately. Furthermore, reliability refers to 
the consistency and dependability of the research (Punch 2009). Moreover, Osborne 
states that “to argue a particular interpretation as persuasively as possible, supported by 
references to data, and leave the final judgement to the reader” (1990, p. 87). In essence, 
reliability, in relation to an interpretivist qualitative paradigm, involves the realisation 
and understanding that points of view are relative and varied.   
3.5 Reflexivity 
It was crucial for this researcher to engage in continual reflexivity throughout 
the research process in order to ensure that reliable, unbiased, objective data that is rich 
is presented to the reader (Cohen et al. 2007). Furthermore, Patton (2002) highlights the 
fact that the personal experiences and biases of the researcher can directly affect the 
research process and it is absolutely vital the researcher engages in a process of reflective 
thinking throughout the journey.  
In this regard, the researcher was acutely aware of the importance of maintaining 
reflexivity throughout the process. The researcher recorded and reflected upon 
acknowledged various assumptions in relation to the guidance counselling profession that 
the researcher has accumulated as a result of observing professional practice as a trainee 
guidance counsellor in a post-primary setting. These assumptions involved the perceived 
workload of the guidance counsellors and the types of resources that are available to the 




Smokeh and Lewin (2011) reinforce the importance of keeping a reflective diary 
throughout the research process as it enables the researcher to document various thoughts, 
opinions, and perceptions and, in turn, raises awareness of these thoughts for the 
researcher which helps maintain the objectivity of the research practitioner. Through the 
use of a reflective diary, the researcher monitored and observed various biases that had 
the power to disrupt the research process.  This diary ensured that the researcher was fully 
aware of various assumptions throughout the process and it helped keep the researcher 
closely aligned with the views and perceptions of the research participants.  
Finally, Willig (2008, p.10) argues that reflection is a process which involves 
reflecting upon ways in which our “own values, experiences, interests, beliefs, political 
commitments and wider aims in life have shaped the research”. The researcher 
endeavoured, at all times, to maintain impartiality, objectivity, and awareness of any 
potential biases that may skew or damage the emerging research.  
3.6 Ethical Considerations in Study 
Ethics are considered to be “standards of behaviour developed by a group of 
people to which members of that group should behave” (Sharf 2010, p.6). According to 
the National Centre for Guidance in Education (NCGE), the main aspects of ethical 
practitioner research are “respect for the rights and dignity of the person, competence, 
responsibility and integrity” (2008, p.2). Additionally, McLeod (2010) states that the 
most basic ethical principles in educational research are nonmaleficence, beneficence, 
autonomy, fidelity, and justice. It is prudent to mention that guidance counsellors are 
bound by the Institute of Guidance Counsellors (IGC) Code of Ethics (2012). This Code 
articulates respect for the rights of the client and an awareness on behalf of the 
practitioner in relation to their own limitations. This researcher was primarily guided by 
the IGC Code of Ethics (2012) throughout the research process as it provided a succinct 
and direct set of guidelines which were transferable to the research process. They include 
the importance of consent, recognising and understanding the rights and dignity of the 
individual, awareness on behalf of the researcher of their own competencies and 
limitations and the necessity for integrity and honesty throughout the fieldwork process. 




Hearne (2013) highlights that many of the ethical issues that arise in guidance 
counselling are also prevalent in educational research. Therefore, it seemed suitable that 
the researcher would adhere to the IGC Code of Ethics. Furthermore, Hearne outlines the 
importance of “…choice of research methodologies and design frames...” and the 
potential ethical issues that may arise (2013, p.5). Bearing this is mind, the researcher 
was careful to select a research design that would enable data collection to take place 
uninterrupted by bias or subjectivity.  
According to Baker and Gerler (2004, p.73), “confidentiality is a key ethical 
principal for counsellors”. Confidentiality ensures the privacy of the participants and that 
the data they provide is treated with sensitivity (Cohen et al. 2000; Mertens 2010). The 
researcher used pseudonyms so that the participants could not be identified, and no details 
were disclosed in relation to their place of work, but rather a contextualisation of the area 
and general details were considered to be suffice.  
 In addition to that, it is crucial that the participants were made fully aware of 
their rights and understand what the research process entailed (Bell and Waters 2014). 
The issue of informed consent was crucial to the successful completion of the data 
collection process. Prior to the interview, the researcher obtained written consent from 
the participants. In addition to informing participants of the use and value of the research, 
the researcher outlined the ownership of data and the terms of participation.  
The primary ethical consideration during the data collection process was the fact 
that as a result of the Covid-19 Global pandemic, the researcher was acutely aware of the 
duty of care to the participants (Bond 2004). Every effort was taken to ensure full 
confidentiality and privacy was afforded to the research participants throughout this 
process.  
Given the topic, the researcher was aware that the participant may share 
distressing memories or experiences (Merriam 2009). As a result, it was imperative that 
careful and adequate consideration was afforded to ethical procedures prior to the data 
collection process. This was to ensure that if a participant became upset, the researcher 
would still be able to provide support to the participant sufficiently via Skype, as if they 




process, to engage in supervision or other supports should they find themselves distressed 
as a result of the interview.   
3.7 Conclusion  
This chapter has outlined the interpretivist paradigm which was employed in the 
study. It addressed the methods of data collection and analysis, validity, reliability, 
reflexivity, and the various ethical procedures which underpin the study. Chapter four 






Chapter 4: Findings 
 
4.0 Introduction  
The primary aim of this chapter is to present the findings from applying Braun 
and Clarke’s (2006) thematic analysis approach to the data gathered. The purpose of this 
research was to gain an insight into the implications of Budget 2012 on guidance 
counselling provision in the post-primary sector, from the guidance counsellor’s 
perspective. The researcher was eager to ascertain the perceptions and experiences of 
guidance counsellors in relation to their work and role, almost a decade after the austerity 
measures were introduced. The researcher wanted to discover to what extent do guidance 
counsellors feel supported and valued in their role, what care the strengths and limitations 
of the role in terms of providing a comprehensive and effective service to students and 
how do guidance counsellors protect their own mental health and wellbeing. This chapter 
will present three overarching themes that emerged in the analysis: Professional Role of 
the Guidance Counsellor since the 2012 re-allocation, Stakeholders views of Guidance 
Counselling, and Guidance Counsellor Wellbeing.  
4.1 Overarching Themes 
Figure 4.1, below, outlines the three overarching themes, with their associated 
sub-themes.  
 




4.2 Professional Role of the Guidance Counsellor since the 2012 re-
allocation 
The first theme which emerged from the data gathering process was in relation 
to the primary role and function of the guidance counsellor in a post-primary setting. The 
data corresponds with changes that were made as a result of Budget 2012 and incorporates 
the role of the practitioner in the current educational climate. A sub-theme which emerged 
within the overall theme is the Whole School Approach (WSA) to guidance counselling. 
Furthermore, the professionalism of the role emerged as a sub-theme of the overall theme. 
It is important to note that participants were in a guidance counselling post when the re-
allocation took place and others were appointed post-2012. Consequently, these research 
findings demonstrate a variety in experiences of the re-allocation with the six 
practitioners. 
4.2.1 Professionalism within the Role of the Guidance Counsellor  
This section highlights the professionalism and high standards that guidance 
counsellors in the post-primary sector endeavour to execute when interacting with their 
students. It is evident that the role is busy and challenging, yet guidance counsellors act 
with professionalism in spite of this. 
When asked about the overall role and function of the guidance counsellor since 
2012, respondents provided an array of answers which demonstrate that the role of the 
guidance counsellor in a post-primary setting is vast and intertwined with many elements 
of school life. Some of the key words that emerged in the narratives were: busy, 
demanding, challenging – mentally and physically, isolating and unpredictable. When 
probed as to how the role is “demanding”, Grace responded with “…every day is 
different. There is no room for complacency. You need to be alert to every student and 
every scenario that they bring to your door”. Furthermore, these sentiments were echoed 
by Leanne, when she said “Some days are just so challenging – mentally and physically 
You never want to do a student a disservice so you really have to know your stuff. You 
need knowledge on tap in relation to careers and counselling supports that students might 
need”. All six participants alluded to the fact that the guidance counselling profession in 
a post-primary setting is an extremely busy job, where great demands are placed on the 




Three participants, Mary, Amy, and Breda, had been employed as guidance 
counsellors prior to budgetary cuts that were introduced in 2012. Two of the three 
participants, Mary and Amy, signalled that the role of the guidance counsellor had 
changed radically since the removal of the ex-quota post. Mary claimed ‘…the job was 
very hard during recessionary times. I was the only guidance counsellor here for 6 years 
and I couldn’t keep on top of what needed to be done’. Mary elaborated to say that since 
her school employed another fulltime guidance counsellor in 2019, she feels the school 
is now ‘…there for the students’. It is evident that Mary underwent an extremely lonely 
and isolating experience from 2012 through to 2019, prior to an additional guidance 
counsellor being employed in her school. Even though the new guidance counsellor is a 
very recent appointment, it is clear that Mary feels a sense of relief that she is no longer 
the sole member of the guidance counselling department. This highlights the importance 
of collaboration in the role of the guidance counsellor. 
Amy recalled feeling under huge personal strain and pressure when the guidance 
counselling hours were re-allocated in 2012. She was redeployed within her school and 
resumed her position as a classroom teacher. However, as Amy was still in her school, 
she believed she was still recognised by the school community as a guidance counsellor 
during that time and her workload did not cease; ‘It was hectic. I remember thinking I 
cannot keep going like this – trying to keep all balls in the air and keep everyone happy’.  
Since 2018, she has returned as an official member of the guidance counselling 
department, where she is timetabled for 10 hours per week. She now feels ‘more on top 
of things’ since she resumed her role as a guidance counsellor. Amy commented that the 
nature and landscape of guidance counselling in her school has ‘changed drastically’ and 
that since 2012 more colleagues are involved in and understand the role of the guidance 
counsellor; ‘we are kind of all involved in guidance now – I feel that is the biggest change 
and I think it is probably very helpful for the kids’.  
Both participants, Mary and Amy, said they feel much happier in their jobs in the 
last number of years, which is a result of a combination of factors. Firstly, it appears that 
both practitioners learned how to manage and adjust their workload accordingly, when 
professional resources were in short supply. Furthermore, as a result of school 
management recognising the need for a strong student support service and team in their 




management have reinstated hours allocated by the Department of Education and Skills 
to guidance counselling services within schools.  
In contrast, Breda is employed as a single guidance counsellor in a private school 
and her situation did not change as a result of Budget 2012 and her school have not 
employed an additional guidance counsellor since additional hours were introduced. 
Breda claims that her role and function has remained relatively ‘static’ throughout her 
career and post in a private educational setting. She claims that her function is largely 
associated with providing careers-based information and assisting students and parents 
with vocational issues and she does “…come across some serious mental health issues 
including eating disorders and sexuality issues…”.  In such situations, her school 
management will generally recommend that the student be referred to outside private 
agencies and counsellors in order to work through various problems. Breda described her 
role as the equivalent of the ‘ambulance’, whereby students are assessed and referred to 
a specialist team. Budget 2012 has not had an impact on Breda’s role and she has been 
able to fulfil her duties and responsibilities over the last number of years, irrespective of 
the fragmented policies and measures that were introduced.  
All participants acknowledged that the role of the guidance counsellor is ‘crucial’ 
in a post-primary setting. Alison highlighted the fundamental nature of the role by 
claiming ‘you’d be shocked to know how much some of the kids need us. For too many, 
school and a familiar, caring face is the only constant in their lives. They need us, they 
really do’. The findings particularly outline the necessity for a strong, cohesive, and 
comprehensive guidance counselling service in post-primary schools.  It was apparent 
that all six participants were very passionate about the role and function of the guidance 
counsellor and placed great importance on the necessity of the service in assisting young 
people with vocational, personal and social issues at various junctures in their lives.  
The findings highlight that professionalism is an integral aspect of guidance 
counselling, but that it is vital in today’s landscape as guidance counsellors feel obliged 
to prove their fundamental value to the education system. Leanne claimed ‘I’m new to 
this role and profession and I never want to experience what happened in 2012. It is so 
important that we work professionally with the IGC and constantly showcase how 
important we are’.  All six participants felt strongly that their professional role is very 




requirement to maintain confidentiality in respect of student issues. Furthermore, 
professionalism is crucial in terms of appearing trustworthy and genuine so that students 
feel comfortable to share their experiences. Moreover, a fundamental aspect of the role 
is the desire to provide a service that is effective, helpful, and useful for students. Alison 
claims ‘it is so important to constantly avail of upskilling and CPD. I want to be top of 
my game to ensure that my students are well looked after’. Grace also alluded to the 
importance of professionalism when she stated ‘we have to know what we are doing – we 
have to be competent. Students and parents need to be able to trust us and professionalism 
is key to the delivery of an effective service’.  
 4.2.2 Development of Whole School Approach (WSA) 
In keeping with the overall theme of the role of the guidance counsellor in post-
primary education, the second sub-theme that emerged was the importance of the Whole 
School Approach (WSA) in respect of running a comprehensive and adequate service 
that is capable of meeting the needs of all students. The development of a WSA to 
guidance counselling in post-primary schools developed post Budget 2012. This was a 
practice measure that had always been cited as best practice but which emerged as a 
necessity as many post-primary schools struggled to cope with the loss of resources and 
serious workload of the guidance counsellor.  
 All of the participants concurred that their school has successfully adapted a whole 
school approach to guidance counselling. When probed as to how and why the WSA has 
been implemented in their schools, the participants acknowledged that the WSA was 
strongly developed and practised in their schools when cuts to resources were made in 
2012. Grace claimed ‘our principal was a former guidance counsellor so she really 
understands the need for a wide variety of input in relation to delivery of guidance’. Amy 
claimed ‘teachers run many events throughout the year such as the Amber Flag initiative 
or Mental Health Mondays’. Breda recognised that classroom-based teachers could often 
have a very strong rapport with students, as they meet them continuously, whereas the 
guidance counsellor has less class contact time with students. She stresses the importance 
of referrals from school colleagues and acknowledges guidance is a team effort: 
 ‘We all have to work together for the wellbeing of students. If classroom teachers 




them then they have a duty of care to refer that student appropriately. Our school 
is very good at coming together with the interests of the students in mind’.  
Undoubtedly, it is evident that the role of the guidance counsellor has changed as a 
result of cuts made in Budget 2012. A strong appetite for a comprehensive WSA to 
guidance counselling has emerged. This is in line with government guidelines and 
through the involvement of many educational stakeholders, a comprehensive WSA is a 
very positive change for students that emerged as a result of Budget 2012. Guidance 
counselling practitioners are acutely aware of the necessity to unite as a professional 
body, upskill continuously and prove to the wider educational community their value and 
worth within their individual schools. There appears to be a determination on behalf of 
guidance counsellors to never accept a re-allocation of resources again. They believe in 
the power of their role. Practitioners who have greater longevity in the role have different 
experiences in comparison to the more recently qualified participants. However, it is 
evident that they are all keen to progress and protect the integrity of the profession.  
4.3 Stakeholders view of Post-Primary Guidance Counselling 
   The second dominant theme which emerged from the research was certain 
stakeholders’ views of guidance counselling in the post-primary sector. Primarily, three 
stakeholders were mentioned by participants, i.e. school management, students, and 
parents.  
4.3.1 Support from School Management  
Firstly, all six participants commented on and commended the management in their 
school for supporting the work of the guidance counselling department but more 
importantly, for understanding their work. Alison claimed ‘our principal is magnificent. 
He knows and understands the demands that are placed upon guidance counsellors and 
he is in my corner yet I have the freedom to do what is necessary for children’. Similarly, 
Leanne claimed that sufficient hours are allocated to the guidance department in relation 
to the size of her school and the department has the support and backing of school 
management to assist students appropriately: ‘Management are great. We all work 
together and I feel I can rely on them when I need them. We have great resources and 
they are always willing to provide us with whatever is necessary to do our job properly’. 




is important to note that these comments are taken from the three more recently qualified 
and appointed guidance counsellors.  
Three participants (Breda, Mary, and Amy) were in the role of guidance counsellor 
prior to Budget 2012 and all of them felt there was a change in the professional 
relationship between management and the guidance counselling department when the 
austerity measures were introduced in 2012. Breda stated ‘I think in the 2013/2014 
academic year the principal realised, possibly for the first time, how much responsibility 
lies with the Guidance Counsellor’. This sentiment was reiterated by Mary and Amy as 
they both commented on the fact that there was a sudden shift from management in terms 
of a more collaborative approach to guidance counselling within the school. Mary 
claimed ‘in some ways maybe the re-allocation was the best thing because I got to work 
quite closely with management as a result and now, I feel more capable of making 
requests on behalf of the department and students’.  Amy claimed:  
‘I was re-allocated within the school at the time but it was an uncertain time and 
roles were not clearly defined. I was accessible for guidance, I stretched myself. 
The principal knew it and I think he was very appreciative of my flexibility. He 
recognised how much is actually associated with the job’.  
 It is evident that the development of positive and professional relationships between 
school management and the guidance counselling department grew stronger as a result of 
Budget 2012. In the schools of the participants, this is a practice that has remained and 
marks a positive implication of Budget 2012 on the sector.  
4.3.2 Guidance Counsellor engagement with Students 
The views of students in relation to guidance counselling emerged in the findings 
of all six participants. The participants felt proud of the work they do and the service they 
provide and it is evident that they think students appreciate the work that is done for them, 
by the guidance counsellors. Breda remarked ‘they will always say thanks’. Grace 
commented ‘there is an interest from students in relation to the work we do and they 
engage with us. I really feel they appreciate the service’. Leanne said ‘we go around to 
new first year classes and explain what students supports are available in the school. We 
want them to know from the second they join our community that they are supported and 




contact in first year and continuing throughout the years helps strengthen the rapport 
when students engage with the service on an individual basis in Senior Cycle.  
4.3.3 Guidance Counsellor engagement with Parents 
Finally, in relation to parents, a key educational stakeholder, only four of the six 
participants felt that parents understood the guidance system and engaged with their 
service in conjunction with their child. Breda, who works in a private school, outlined 
that parents attend vocational guidance interviews with their children: ‘Parents are really 
involved in the career exploration process in our school. It is very helpful, generally, 
because parents can then work with their child to process any information that you have 
given’. For Grace, parents seem to be appreciative of the opportunity to engage in this 
work with their children: ‘Parents are interested. They care. They want the best for their 
children and I feel they are grateful to us for the assistance’. Leanne holds a careers fair 
in her school and parents have the opportunity to attend with the child: ‘parents relish 
the opportunity to come to the careers fair and speak to colleges and employers with their 
child. They value that space and they are so appreciative’. Alison addressed the various 
information evenings that would be held in school throughout the year such as CAO, and 
she referenced the fact that parents would acknowledge their thanks on these evenings 
for the work that they do. ‘Parents always appear very grateful for the guidance we give 
their children and I really enjoy meeting them at information evenings throughout the 
year’.  
In contrast, the remaining two participants (Mary and Amy), appeared to be less 
positive when probed in relation to parents’ views of the guidance counselling service in 
the school. Again, Mary, who has been employed as a guidance counsellor prior to 
Budget 2012, claimed ‘I have been on my own since 2012 and the workload was just so 
heavy. I refused to engage in CAO talks or similar events where parents were invited in. 
The after-hours commitments were too hard – I said no’. As a result this, she has had 
limited interaction with parents. Amy claimed ‘I don’t see much of the parents. After 
2012, even though I kept myself involved with guidance, I never went to the after-school 
events – that was too much for me’. Consequently, it is evident, that Budget 2012 has 
damaged the rapport between some guidance counsellors and parents, as guidance 





Overall, this theme and section outline a positive experience, understanding, and 
appreciation of guidance counselling among key educational stakeholders within the 
school community. It can be inferred that the work of guidance counselling is paramount 
in ensuring students receive individual care in relation to wellbeing and vocational issues. 
It is positive to learn that the work is recognised among wider school communities.  
4.4 Wellbeing for Post-Primary Guidance Counsellors  
In the final theme that emerged from the research, it would appear that practitioners 
themselves are aware of the importance of protecting their own mental health and 
wellbeing but they feel there are few systematic supports in place to assist them when 
carrying out such challenging and potentially draining work.  
4.4.1 Lack of Meaningful CPD 
All six practitioners reported engaging in a variety of self-care practices to support 
their mental health and wellbeing, some of them gained through CPD. These range from 
‘walking’, ‘running’, ‘journaling’, ‘talking to friends’, ‘reading’ and ensuring to ‘have 
lunch with colleagues and friends in the staffroom’. However, three participants 
perceived there is a lack of support from external organisations such as the Institute of 
Guidance Counsellors (IGC) or the National Centre for Guidance in Education (NCGE). 
Mary claimed ‘I attend supervision but I actually don’t feel comfortable sharing in my 
group’. Leanne stated ‘Supervision is fine but the facilitator often doesn’t enable or 
empower participants to share meaningful issues – everything is superficial and I don’t 
learn much’. Alison argued, ‘supervision is very limited. I would love if we could share 
open and freely but that isn’t the case and sometimes I feel my time would be better spent 
in my office catching up on my to do list’.  Furthermore, all six participants were eager to 
engage in CPD but felt the programmes offered by the IGC and NCGE are impractical 
and do not provide a hands on approach to dealing with modern day issues such as 
depression and anxiety, which Grace claimed is ‘rampant’ among teenagers and young 
people. Amy stated ‘I mean I am young but really adults just have no idea what young 
people experience in their lives these days as a result of social media. We really have no 
clue about that feeling of isolation and imperfection that many of them suffer with’. 
Alison claimed ‘the IGC and NCGE are great for publishing documents but it is more 




to deal specifically with these issues. I don’t have time for more reading’. Leanne argued 
that the lack of self-esteem prevalent among young people is ‘frightening and I just don’t 
feel equipped to deal with it. Sometimes it can be a little overwhelming. It can be hard to 
switch off when worrying about kids’. The findings suggest that there may be a lack of 
meaningful CPD available to adequately support guidance counsellors in their day-to-
day role.  
4.4.2 Personal Self-Care Practices  
The findings highlight that guidance counsellors are dealing with a vast range of 
modern-day issues pertaining to the mental health and wellbeing of young people. With 
all participants indicating they feel ill-equipped to adequately deal with these issues, the 
researcher was eager to learn of the impact of these challenges on the practitioner. Mary 
claimed ‘Collette was always pastoral and I was always careers. When Collette went 
back to the classroom I realised how bad things are for young people and that really got 
to me’. During the 2012/2013 academic year, she ‘was forced to take up exercise and I 
have been walking ever since. You have to in this job. It is heavy-going’. Grace stated 
that she developed strong self-care practices during her guidance counselling training and 
‘they taught us how to journal and reflect. I try to do that twice a week now. Guidance 
counselling has been a gift to me because it has taught me how to practice gratitude. I 
always reflect on what I am grateful for’.  Furthermore, Alison claimed that she has to 
talk to people in order to protect her mental wellbeing; ‘I have to talk to friends. I am a 
talker’.   
This section outlined the real and difficult challenges that guidance counsellors face 
on a daily basis and it cannot be argued that sufficient supports are required for 
professionals in this line of work. However, it must be noted that guidance counselling 
practitioners have had to develop resilience and coping strategies to protect their own 
mental health and wellbeing and therefore enable them to continue to assist young people.  
4.5 Conclusion  
This chapter has presented the findings from the interviews with six participants 
who are practicing guidance counsellors in the post-primary setting. As a result of 




2012 on current guidance counselling services. The overall findings of this investigation 











Chapter 5: Discussion 
 
5.0 Introduction 
According to Thomas (2013), the primary aim of the discussion chapter is to 
provide an overarching analysis of the research findings and contextualise them in 
relation to the literature review, research questions, and aims and objectives of the study.  
5.1 Research Findings in Context of Research Questions 
The primary research question of this study was “How has the delivery of Guidance 
Counselling in post-primary schools been impacted by the Budget 2012 re-allocation of 
Guidance Counselling provision?” The researcher was keen to ascertain what 
implications the re-allocation of guidance counselling provision has had on the profession 
during the intervening years, 2012 – 2019. In order to gather this data, two sub-questions 
emerged as vital. They were ‘what have been the discernible effects on students’ access 
to guidance counselling professional practice in supporting students since 2012?’ and 
‘what are the effects on guidance counsellors in the post-primary sector as a result of the 
re-allocation of guidance counselling provision?’ The aim of these questions was to 
provide an overview of the landscape of guidance counselling in the post-primary sector, 
seven years on from the greatest threat the profession has witnessed. Three overarching 
themes emerged from a synthesis of the literature review and primary findings in 
conjunction with the research questions. They include the professionalism and role of the 
guidance counsellor, stakeholder’s engagement with guidance counselling, and self-care 
practices in relation to practitioner well-being.  
To summarise, the findings of this research are relatively consistent with qualitative 
and quantitative studies based on the topic of the re-allocation of guidance counselling 
provision in 2012 (ASTI 2013; NCGE 2013; IGC 2014; Connor 2014). At the outset of 
this study, it was known that the re-allocation of guidance counselling provision meant a 
reduction in the hours of guidance counselling allocated to schools, a loss of 600 guidance 
counselling posts, a reduction in the number of personal counselling hours afforded to 
students, stress and undue pressure on school management and practitioners and 




Morgan (2011) had identified the inconsistent nature of the WSA in schools, a finding 
which was also noted in this research study. Other findings of this research study 
document a more positive outlook amongst some guidance counsellors in post-primary 
schools than those recoded by Connor (2014). Practitioners feel that the role and function 
of the guidance counsellor is crucial and that professionalism in the industry is strong, as 
practitioners strive to protect the integrity of the role. Guidance counsellors feel that they 
have strong professional relationships with management, parents, and students. It can be 
noted that there is less collegiality with teaching stakeholders. In addition to that, 
practitioners have developed strong self-care practices and improved systems of 
managing workload and burnout. However, the findings highlight the dedication of 
practitioners to their students. They strive to provide the best service possible, even when 
resources and manpower are at a reduced capacity. However, even though the DES 
(2005) states that all students should have access to sufficient guidance counselling, there 
is still a failure on behalf of the DES, IGC and NCGE to introduce meaningful CPD in 
the form of workshops which would assist greatly assist guidance counsellors execute 
their role and therefore provide an enhanced service for students. The three main 
overarching themes which will now be discussed in more detail are as follows:  
1. Professional role of the guidance counsellor since the 2012 re-allocation 
2. Stakeholders view of post-primary guidance counselling 
3. Guidance counsellor wellbeing 
5.2 Professional role of the guidance counsellor since the 2012 re-allocation  
5.2.1 Professionalism within the Role 
Overall, the findings demonstrate a contrast to the research of Connor (2014) which 
report a general dissatisfaction among guidance counselling practitioners in relation to 
the service they provide for students as a result of limited resources. The narratives of six 
guidance counsellors in the current study, demonstrate a more positive attitude and 
outlook in respect of the guidance counselling service provided to students. This is a 
significant change to note and highlights that the professional landscape of guidance 
counselling has adjusted to the damage it endured as a result of fiscal measure introduced 




Section 9(c), of the Education Act, 1998 places a legal requirement on schools to 
ensure that an appropriate level of guidance counselling is provided to all post primary 
students. This must include social, personal, educational, and vocational guidance 
counselling. With a reduction in 600 guidance counselling posts nationwide, as a result 
of Budget 2012, it is unsurprising that serious strain and pressure was placed on school 
management and guidance counselling practitioners when faced with the task of ensuring 
appropriate guidance delivery for students in their care. Initially, Mary noted that she 
could not keep up with the workload or personal or professional burden when her 
colleague was re-allocated to classroom teaching as a result of the cuts. Amy also 
highlighted that she lost her guidance counselling hours as a result of the re-allocation 
yet she felt obliged to remain involved with the guidance department and assist when 
necessary. It was evident that both participants initially underwent a period of stress in 
relation to the cuts. However, it was palpable that there was a sense of optimism and 
positivity surrounding the role from all participants. Guidance counsellors feel that they 
are a part of a professional cohort of practitioners, that their role is understood and valued 
and there is integrity among guidance counsellors in preserving the role. It can be inferred 
that the scars endured by the profession as a result of Budget 2012 are fading and a new 
era is dawning with the appointment of more recently qualified practitioners. More 
experienced guidance counsellors have perhaps adapted to a new way of working, 
managing their workload and managing stress.  
5.2.2 Development of WSA  
According to the findings of the current study, it is noted that participants feel that 
an increased and heightened sense of a WSA emerged as a result of Budget 2012. The 
findings are that the development of a more well-rounded and functioning WSA is t a 
practical measure to cope with the incredible burden and heavy workload placed on 
guidance practitioners. The involvement of other educational stakeholders with varying 
degrees of expertise is necessary in order to ensure that students are receiving a relatively 
adequate level of guidance counselling. In the current study, two participants were strong 
advocates of the effective adaptations of a WSA in their respective schools. Undoubtedly, 
this is a positive change which emerged from Budget 2012.  
However, there were some disparities between the schools in relation how the WSA 




comprehensive and effective guidance counselling for students. However, participants 
disclosed details of inconsistent approaches adapted by management in terms of 
providing adequate guidance counselling to students. Some schools employ a chaplain 
who deals with the majority of personal counselling issues. Some of the schools in the 
current study have no year heads or other middle-management figures present at care 
team meetings and some schools involve the Special Educational Needs (SEN) 
department in the implementation of guidance delivery. Hearne’s work (2016) elucidated 
the varying perspectives on this type of guidance counselling provision. According to 
Gysbers and Norman (2001), guidance counselling is an integral aspect of post-primary 
education and should be a central and core element of a school’s curriculum. While all of 
the participants acknowledged guidance counselling is an integral feature within their 
schools, it must be argued that a more uniform approach to a WSA could be implemented 
nationwide for quality assurance purposes. On balance, all schools will require varying 
degrees of supports depending on the needs of their cohort. However, it can be suggested 
that a more unified approach would ensure a higher standard of provision for students.  
5.3 Stakeholders view of Post-Primary Guidance Counselling 
5.3.1 Support from School Management  
As a result of Budget 2012, school management were given the authority to allocate 
guidance counselling hours based on the needs of the school (JMB 2012; ASTI 2013). 
This allocation had to come from the overall teaching allocation assigned to the school 
and so school management bodies were tasked with very difficult decisions as a result of 
Budget 2012. Participants reported an increased level of understanding and support from 
management as a result of the re-allocation of guidance counselling. It can be argued, 
based on the findings of the current study, that the difficulties which emerged in the sector 
somewhat strengthened the professional relationship between management and 
practitioners.  
The findings from this study indicate that the efforts which their principals have 
gone to in order to provide adequate levels of support to them and the students of their 
school. In difficult circumstances, participants felt that there was understanding, possibly 
for the first time among some management groups, of the depth and breadth of the role 




of the participants acted as a supporting role to the integral work of the guidance 
counsellor. Earlier research (McCoy 2006; Morgan and Hayes 2011; Connor 2014) 
highlights varying attitudes, opinions, and knowledge of guidance counselling services 
among senior management teams. It is a positive finding to report that in the years 
following Budget 2012, there is an increased awareness and understanding of the function 
of the guidance counselling department and therefore an increase in the level of support 
provided to the practitioners.  
5.3.2 Guidance Counsellor engagement with students  
One of the most positive findings of this research study was the fact that 
practitioners report a very strong rapport with the students in their care. They feel 
respected by students and they feel that students value their work. They feel that there is 
an appreciation among students at the fact that guidance counsellors are there to support 
them and they like the fact that there is a support service available to them within the 
school community.  
Practitioners allude to a serious mental health epidemic among young people in 
schools, labelling it ‘frightening’. There is a strong demand and necessity for a fully 
functioning and serviced personal counselling facility within schools. Practitioners feel a 
sense of burden in relation to this, as they feel underqualified and under resourced in 
terms of being able to manage this issue effectively. However, it is noted among 
practitioners that students are grateful for the work that practitioners do for them.  
5.3.3 Guidance Counsellor engagement with parents 
Again, the researcher observed positivity in relation to this section of the research 
findings. Practitioners reported that they rarely receive reports of complaints or 
dissatisfaction from parents in relation to the delivery of guidance counselling. They feel 
they have positive interactions with parents at the likes of information evenings and 
various other events. It appears there is an appreciation among parents in relation to the 
guidance that is given to students in relation to personal, educational, and vocational 
issues.  
Two participants, Amy and Mary, provided a less positive response to this section 




events following Budget 2012, as she struggled with personal workload and stress. Amy 
was not an official member of the guidance department during this time as she was re-
allocated as a result of Budget 2012. Consequently, Amy felt that she has not interacted 
sufficiently with parents in a number of years.  
This finding is in direct contrast to previous research carried out by Connor (2014). 
Connor’s research study highlighted that parents had a historical negative attitude 
towards guidance counselling as a result of potential poor or inadequate services they 
received. It is encouraging to uncover that in 2019, stigma and misunderstanding around 
the role among parents is being eradicated. This is a positive progression for the 
profession of guidance counselling as it demonstrates value placed on the role by a cohort 
of society.  
5.4 Wellbeing for Post-Primary Guidance Counsellors  
5.4.1 Lack of Meaningful CPD  
Yalom (2011) highlights the importance of practitioners engaging in supervision 
and therapy. Connor (2014) reports that guidance counselling practitioners, where 
possible, attend supervision organised by the IGC and find it beneficial. However, it was 
reported that few practitioners attend qualified practitioners for various other forms of 
therapy other than what is provided by managerial bodies. The IGC (2013; 2014) 
highlight the importance of practitioners attending supervision and they state that the 
guidance counsellors should be reminded of the benefits. However, participants in this 
study noted that supervision is largely ineffective as they are unable to share openly 
within their groups and their time would be better spent in their offices tending to 
administration duties. It is interesting to compare these findings with Connor (2014) as 
the shift in mentality in relation to the benefits of supervision is startling. Perhaps it 
signals a cohort of practitioners that are less stressed than their counterparts that were 
interviewed in 2014. It could potentially identify a change in the quality of supervision 
that is provided by the IGC and perhaps the groups, supervisors, and system are in need 
of modernisation.  
Participants also noted that they feel overrun with literature in relation to CPD from 
various governing bodies such as the IGC or NCGE. All participants stated that they 




and policies. They would like to see more offered by various agencies in terms of practical 
workshops and training.  
5.4.2 Personal self-care practices  
The researcher observed that all participants outlined various measures that they 
take in order to unwind when dealing with burdensome cases and heavy workloads. 
Participants appear to have a good understanding of the importance of maintaining self-
care and they have discovered practices and coping mechanisms that are effective to the 
individual. Hearne (2012b, p.5) references the “external life” of practitioners. In this 
research study, participants engage in walking, reading, running and talking in order to 
focus on promoting mental health and well-being in their external lives.  
It is important to note reference the high levels of resilience and strength that are 
necessary for the guidance counsellor to have in abundance so that they can effectively 
tend to the needs of others in crisis and transition. It is fair to infer that self-care practices 
are what provide guidance counselling practitioners with the stamina to continue to work 
in a pressurised, challenging, and demanding role. The importance of a walk, run, or 
reading a novel must not be undervalued or undermined.  
Again, in comparison with Connor (2014), it is encouraging to observe that 
practitioners are much better at engaging in self-care practices. They are aware of what 
they need to do in order to protect their mental health and wellbeing. In turn, that is bound 
to have a strong impact on the provision of guidance counselling delivery that they can 
provide to young people, in their care.  
5.5 Conclusion  
This chapter has provided a critical overview of the research findings while 
contextualising the data alongside the primary research questions. The main findings 
which have emerged from the data collection process include the professional role and 
function of the guidance counsellors, stakeholder’s engagement with guidance 
counsellors and practitioner well-being. Chapter six will conclude the research study by 
outlining the strengths and limitations of the study and presenting recommendations for 




Chapter 6: Conclusion 
 
6.0 Introduction  
This chapter will provide a summary of the research findings. It will also provide 
the strengths and limitations associated with the study, and outline recommendations in 
relation to future policy, practice, and research. Furthermore, it will detail reflexivity in 
relation to personal and professional learning involved in the research process.  
6.1 Overview of Findings 
The primary aim of this research was to examine the implications of Budget 2012 
on the post-primary guidance counselling sector from the guidance counsellor’s 
perspective. The removal of the ex-quota guidance counselling allocation meant that 600 
guidance counselling posts were cut, with 500 reinstated in 2017. The purpose of this 
study was to ascertain how the delivery of guidance counselling in post-primary schools 
has been impacted by the Budget 2012 re-allocation of guidance counsellors. 
Furthermore, the researcher was eager to uncover whether there have been any 
discernible effects on students access to guidance counselling professional practice in 
supporting students since 2012. In addition, the researcher was interested in the effects 
that the re-allocation of guidance counsellors had on practitioners.  
A number of key findings emerged from the research. Firstly, the issue of the role, 
function, and professionalism of guidance counsellors came to the fore as a key issue. 
The findings in this area were largely positive. Participants believe that the role of the 
guidance counsellor is crucial and fundamental to students and schools. This is supported 
by the DES and is rooted in guidance counsellor policy. Participants acknowledged that 
the role is a professional role, bound by the IGC Code of Ethics. It was clear that 
respondents were proud of the role that they hold within their school community. They 
deem themselves to be a professional body and act accordingly. It emerged from the 
findings that a heightened sense of professionalism among guidance counsellors was born 
as a result of Budget 2012.  
The DES (2005) states a Whole School Approach (WSA) to guidance counselling 




SEN co-ordinators, parents, the community, school management and guidance 
counsellors. Some participants alluded to the fact that a stronger WSA to guidance 
counselling emerged as a result of Budget 2012, purely as an assistance to an already 
busy and demanding role that had not been effectively decimated as a result of the fiscal 
measures introduced. It is concerning that a policy measure, which had been cited as best 
practice, was not and is not suitably and efficiently integrated in post-primary schools. It 
appears that the WSA still very varies in many schools as it is the responsibility of 
management to implement the WSA. In support of this, Hayes and Morgan (2011) report 
that the level of care provided to students varies from school to school. Disconcertingly, 
the same can be inferred of guidance counselling provision in the post-primary sector up 
to an including 2019.  
In addition to that, findings also included the stakeholders’ view of post-primary 
guidance counselling. The majority of practitioners noted that they felt very supported in 
their roles by management. Furthermore, it was evident in abundance that guidance 
counsellors have positive professional relationships with their students and that students 
are grateful for the care and assistance that is afforded to them by guidance counsellors. 
It emerged that students understand the role of the guidance counsellor and that they value 
the work they do. Perhaps this is as a result of Budget 2012 and the fact that guidance 
counsellors have subsequently worked and fought hard to maintain the professionalism 
and integrity of the role. Practitioners also reported that they have developed a positive 
rapport with parents over the last number of years and parents appear to genuinely value 
their expertise and input.  
Finally, the findings demonstrate that the role of the guidance counsellor continues 
to be exceptionally busy, demanding and challenging. Practitioners feel that they can be 
met with a multitude of crises on any given day and that the role can be mentally and 
physically draining. The issue of practitioner self-care practices and a lack of meaningful 
CPD from governing bodies are highly relevant and has implications for policy and 
practice. The majority of the practitioners in this study engage in self-care and see it as 
crucial. Guidance counsellors interviewed engage in reading, exercise and socialising as 
forms of therapy and self-care. Furthermore, it emerged that the majority of participants 
don’t value the supervision service provided by the IGC. They deem it to be relatively 




also noted that governing bodies such as the IGC and NCGE fail to provide adequate 
CPD in the form of workshops or other practical training programmes.  
Overall, it can be argued that the re-allocation of guidance counselling provision as 
a result of Budget 2012 has had a lasting impact on the delivery of guidance counselling 
in the post-primary sector. It can be stated, that although initially difficult and devastating 
for the profession, the re-allocation of guidance counselling provision may have had an 
indirect positive influence on the profession. Practitioners have been forced to adapt to 
stark and harsh change. As a result, they united to build a stronger, more resilient, 
professional body and ensured that the care provided to students did not waiver or suffer. 
This was done through the emergence of a strong WSA and the development of positive 
professional rapport with parents, management, and students. There is still some work to 
be done in developing a unified WSA across schools, but, undoubtedly, progress has been 
made in this area since Budget 2012. Practitioners have been forced to examine new 
practices and manage their workload differently in order to avoid burnout and empathy 
fatigue. The preservation of the integrity of the profession emerged as a necessity post-
Budget 2012. It appears the profession has emerged as stronger, as a result of the 
challenges it faced.  
6.2 Strengths and Limitations of the Study 
6.2.1 Strengths of the Study 
An overarching strength of this study was the use of an interpretivist paradigm. 
This methodology enabled the researcher to gain rich and insightful data in relation to the 
implications of Budget 2012 on the guidance counselling profession (Cohen et al. 2011). 
An interpretivist paradigm provided the researcher with the scope to observe any 
variation or similarities in the narratives of the participants. Finally, the use of Braun and 
Clarke’s six-stage thematic analysis (2006) meant the researcher was in a position to be 
flexible with the interview data emerging from participant interviews.  
6.2.2 Limitations of the Study 
In relation to the limitations of the study, it must be noted that this is a small-scale 
qualitative analysis and therefore is not generalizable to the wider population. It cannot 




order to avoid this, the researcher kept a detailed diary which acknowledged and outlined 
her position and thoughts in relation to the topic and the research process (Bryman 2012; 
Thomas 2009).  
6.3 Recommendations 
6.3.1 Recommendations for Policy  
1. It is recommended the DES reinstate all 600 posts that were re-allocated as a 
result of Budget 2012. It is understood that, while 500 of these posts have been re-
instated, to date, a full return of posts is recommended, as is the additional 
recruitment of guidance counsellors in post-primary schools.  
2. It is recommended that the DES publish comprehensive guidelines for schools 
in relation to what a WSA is and how school management bodies can implement a 
uniform WSA in schools nationwide.  
6.3.2 Recommendations for Practice  
1. Practitioners are advised to be mindful of their workload and ensure that they do 
not become overwhelmed with heavy caseloads. It is crucial for guidance 
counsellors to maintain self-care practices.  
2. Guidance counsellors and school management should meet regularly to discuss 
various challenges and difficulties that occur within the guidance counselling 
department. It is crucial that guidance counsellors and school management should 
implement and manage the WSA, together.  
6.3.3 Recommendations for Future Research 
1. It is recommended than an updated, detailed, widespread and nationwide study 
be completed on this topic in order to gather data that would paint a fuller picture 
of the implications of Budget 2012 on guidance counselling provision in the post-




6.4 Reflexivity in relation to Personal Learning 
Patton (2002) highlights the importance of reflexivity in the research process 
because it provides the researcher with the opportunity to be mindful of how their 
personal experiences and assumptions have impacted upon the researcher process. In 
doing so, the researcher was able to identify potential barriers to the research process in 
terms of her own preconceptions in relation to the topic. This enabled the researcher to 
fully immerse herself in the narratives of the participants and learn more about the world 
of guidance counselling. This correlates with McLeod’s view that research carried out by 
practitioners is advantageous for the practitioner in terms of advancing their own practice 
(McLeod 1999).  
This research study has affirmed my belief in the role and function of the guidance 
counsellor in post-primary schools. I have gained a deeper understanding of the 
importance of guidance counsellors and the crucial work that they carry out for their 
students. I fully believe in the power and influence that the guidance counsellor has in 
the lives of young people and believe it is a profession of the utmost importance.  
6.5 Conclusion  
This chapter concludes the research investigation by contextualising the findings in 
relation to the aims and objectives of the study. Furthermore, the strengths and limitations 
of the study have been identified, while recommendations in relation to policy, practice, 
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attachment with your Research Ethics Approval Submission to the REC. 
 
This Privacy Notice governs the use and storage of your personal data by the University 
of Limerick (the University). The processing of this data is carried out in accordance with 
the General Data Protection Regulation (GDPR) / Data Protection Acts 1988-2018 
(“Data Protection Law”) and in accordance with this Data Protection Privacy Notice. The 
University is the Data Controller for personal data we process about you.  
The purpose of this Data Protection Privacy Notice is to explain how the 
University uses and processes personal data we collect and hold about you as a 
research participant (“you”, “your”). This notice extends to all your personal data 
as defined under Article 2(1) of the General Data Protection Regulation (EU) 
2016/679. 
 
1. Title and Purpose of the research project 
1.1 An exploration of the reallocation of Guidance Counselling provision between 
2012 and 2019 in the post-primary sector: from the Guidance Counsellor’s 
perspective. This study aims to explore if the reallocation of Guidance 




setting, as a result of Budget 2012, has had any impact on guidance provision in 
schools.  
 
1.2 Potential benefits that may arise from the research project 
It is hoped that the findings from this study will help elucidate the effect of the 
Budget 2012 reallocation on the professional practice of Guidance Counsellor’s 
in the post-primary sector to date. 
 
2.  Research Ethics Committee 
 
2.1 Ethical approval was granted by the EHS Research Ethics Committee on 11th 
February, 2020 
 
3. Identity of the Data Controller(s) 
3.1 The Data Controller/Joint Controllers is/are: 
• University of Limerick, Plassey, Limerick. 
 
4. Identity and Contact Details of the Data Protection Officer of the Data 
Controller(s)/ 
4.1 You can contact the University of Limerick’s Data Protection Officer at 
dataprotection@ul.ie or by writing to Data Protection Officer, Room A1-073, 
University of Limerick, Limerick.   
 
5.  The Identity of the Principal Investigator  
5.1 The Principal Investigator for this Research Project is Dr Lucy Hearne, Lecturer 
and Course Director of MA in Guidance Counselling and Lifespan Development 
programme.  
 





6.1 The University must process your personal data in order to undertake research 
relating to your participation in this study on the topic of the reallocation to 
guidance counselling provision in the post-primary sector as a result of Budget 
2012.   
 
7. Research Participant Personal Data held by the University 
 
7.1 You provide us with your personal data to enable us to undertake the research 
project. Participation in this research project is voluntary and participants may 
withdraw without giving any reason.  Should you wish to withdraw you may do so 
by contacting the Principal Investigator at lucy.hearne@ul.ie or writing to him/her 
at Dr Lucy Hearne, School of Education, University of Limerick. 
 
7.2 The categories of personal data collected/recorded may include: Name, 
Email and Phone Numbers.  
 
8. Lawful Basis for University Processing Personal Data  
 
8.1 Data Protection Law requires that the University must have a valid lawful basis 
in order to process personal data.  
 
8.2 The University will rely on your explicit consent in order to process your personal 
data for research purposes. Consent must be freely given, specific, informed and 
an unambiguous indication of your wishes by which you (by a statement or by a 
clear affirmative action) signify agreement to the processing of personal data 
relating to you. Your decision not to consent will have no adverse consequences 
for you. 
8.3 You are free to withdraw this consent and you can do so by contacting the 
Principal Investigator at the following email address lucy.hearne@ul.ie. 
9. Protecting Your Personal Data 
 
9.1 Reasonable appropriate administrative, technical, personnel procedural and 
physical measures are employed to safeguard Personal Data against loss, theft 





9.2 All researchers of the University must adhere to the University’s Data Protection 
Policy when processing Personal Data on behalf of UL (available at 
www.ul.ie/dataprotection). Non adherence to the University’s Data Protection 
Policy may lead to disciplinary action.  
 
9.3 Personal data collected for this research project will be pseudonymised within 
one week after collection and will fully anonymised by three months. Truly 
anonymised data is not Personal Data. Once data is anonymised for the 
purposes of this research project, the terms of this Privacy Notice will no longer 
apply. 
 
10. Sharing Your Personal Data with Third Parties 
 
10.1 The University will not disclose your personal data to third parties. 
 
12. Retention of your Personal Data  
 
12.1 All Personal Data collected for this research project will be retained in 
accordance with the University’s Records Management and Retention Policy. 
The Retention Policy currently states a retention period of 7 years (August 2027). 
Where the personal data collected for this research will be held for a 
longer/shorter period, this should be stated here. Note that truly anonymised data 
is not personal data. 
 
13. Your Rights 
13.1 Depending on the legal basis which we rely on to process your Personal Data, 
you may have the right to request that we: 
• provide you with information as to whether we process your data and details 
relating to our processing, and with a copy of your personal data; 
• rectify any inaccurate data we might have about your without undue delay; 
• complete any incomplete information about you; 
• under certain circumstances, erase your Personal Data without undue delay; 




• under certain circumstances, furnish you with the Personal Data which you 
provided us within a structured, commonly used and machine readable format; 
 
13.2 Requests for any of the above should be addressed by email to the Principal 
Investigator at Lucy.Hearne@ul.ie and the Data Protection Officer at 
dataprotection@ul.ie. Your request will be processed within 30 days of receipt. 
Please note, however, it may not be possible to facilitate all requests, for 
example, where the University is required by law to collect and process certain 
personal data including that personal information that is required of any research 
participant. 
 
13.3 It is your responsibility to let the Principal Investigator know if your contact details 
change. 
 
14.  Queries, Contacts, Right of Complaint 
14.1 Further information on Data Protection at the University of Limerick may be 
viewed at www.ul.ie/dataprotection. You can contact the Data Protection Officer 
at dataprotection@ul.ie or by writing to Data Protection Officer, Room A1-073, 
University of Limerick, Limerick. 
 
14.2 You have a right to lodge a complaint with the Office of the Data Protection 
Commissioner (Supervisory Authority). While we recommend that you raise any 
concerns or queries with us first at the following email address [insert PI’s email 
address], you may contact that Office at info@dataprotection.ie or by writing to 
the Data Protection Commissioner, Canal House, Station Road, Portarlington, 
Co. Laois. 
 
15.  Review  
15.1 This Privacy Notice will be reviewed and updated from time to time to take into 
account changes in the law and the experience gained from the Notice in 









EHS Rec No: 2020_02_30_EHS 
 
Guidance Counsellor Interview Outline 
Introduction: Establish ground rules and outline ethical considerations including 
confidentiality. Refer to signed consent form. Initiate interview.  
Background Information 
1. What type of school do you work in as a Guidance Counsellor? (Voluntary, DEIS 
etc) 
2. How long have you been working in the school as a guidance counsellor?  
3. What is the gender base of your school?  
4. How many students are enrolled in your school?  
 
Overview of Guidance Department operations 
5. How many guidance counsellors are employed in your school? 
6. What number of hours are allocated to guidance in the school?  
7. Are you aware if this allocation has changed as a result of Budget 2012? If so, 
do you know how many guidance counselling hours were allocated to the 
department prior to 2012? 
8. How are the hours divided within the guidance department and what hours are 
you contracted to work? 
9. What are the main differences, if any, to guidance counselling delivery, post 
Budget 2012 re-allocation to date?  
Whole School Approach to Delivery 




11. Does this approach, in your opinion, provide an adequate service for students in 
your school? Please explain 
12. What are your thoughts on the role of guidance counsellors in the post-primary 
sector?  
13. Do you think the role is clearly defined? 
14. Do the expectations of what the service should deliver match the reality of 
practice?  
 
Impact of 2012 re-allocation on provision to date – Guidance as a Professional 
Service  
15. Do you consider guidance counselling to be a profession? 
16. Do you think parents, students and other staff in the school view guidance 
counselling as a profession and do you think these groups value the service?  
17. Do you feel that your work is valued and important?  
18. How would you describe your personal workload?  
19. Are you happy with the service that you and your colleagues provide? Explain 
further…. 
20. What do you think are the strengths and limitations of this service?  
21. How do you think students perceive the guidance counselling service?  
 
Professional Support  
22. How do you manage your personal wellbeing?  
23. Do you feel supported from various agencies such as the NCGE, IGC, DES etc? 
Explain…. 
24. Have you any suggestions as to what can be done to support guidance 
practitioners in their work at a school level?  
25. Have you any suggestions as to what can be done to support guidance counsellors 
at a national level?  
This research has received Ethical approval from the Education and Health Sciences 
Research Ethics Committee. If you have any concerns about this study and wish to 
contact someone independent, you may contact:  
Chairman Education and Health Sciences Research Ethics Committee  
EHS Faculty Office 
 University of Limerick  





Appendix F: Extract From Interview Analysis And Coding 
 
Interviewer: Aisling 
Interviewee: Mary  
 
Is there a whole-school approach to guidance counselling in your school?  
There is now. In the last number of years, since maybe 2015/2016, we have been able to 
develop a whole-school approach to guidance counselling. We have a care team who 
really are the core members associated with any pastoral work that takes place in the 
school. We also have had a serious drive over the past number of years to encourage 
classroom-based teachers to discuss careers information with their students. This can 
range from anything to talking about their own career path, or discussing various career 
options relating to the subjects that they teach.  
Code: Specific teachers dealing with pastoral care issues but all teachers 
asked/encouraged to discuss careers. WSA in operation.  
Memo: Possibly some restriction to WSA from other staff.  
Does this approach, in your opinion, provide an adequate service for students in 
your school? Please explain 
I feel it does. I feel very strongly about the importance of the WSA. I think it is crucial 
that students realise that careers, career decisions, life decisions are incorporated into 
many different aspects of life and of school. Career decision making and well-being are 
two things that we all carry with us through life. It is important that students know that 
all staff members are there to help and support them. It is important that all staff members 
try and find opportunities to teach students how to help themselves. It is really important 
that students learn from teachers that careers change, grow and evolve throughout our 
lives. Kids need to see that in real life. The WSA is working well for us here – now.  
Code: A strong sense of an effective WSA in operation in the school 
Memo: Researcher senses a tone in relation to the WSA.  
What was the catalyst for developing a WSA?  
The removal of the ex-quota. During the recession the job was very hard during 
recessionary times. I was the only guidance counsellor here for 6 years and I couldn’t 
keep on top of what needed to be done. I needed help and support from my colleagues. 




see and understand the benefits of a whole school approach to guidance. Guidance is 
something we all contribute to – I had to get them to see that.  
Code: Developing a WSA was very difficult but it is strong now.  
Memo: Researcher can sense the frustration and difficulties endured by participant 
following 2012.  
What are your thoughts on the role of guidance counsellors in the post-primary 
sector?  
Hmmm that’s a tricky one. I think as a guidance counsellor you really have to be jack of 
all trades. I was browsing social media the other day and I came across a post that said as 
a teacher you are actually a parent and a nurse and a doctor and an agony aunt and it listed 
ten different roles of the teacher. Well let me tell you it is worse for guidance counsellors. 
If a teacher discovers an issue with a student, they pass the book to you and it us up to 
you to carry that burden of that student until there is a solution to whatever the problem 
is. Being a guidance counsellor in post-primary is extremely tough because of all the 
many different hats you are expected to wear.  
Code: WSA in operation but the responsibility for guidance still lies with the practitioner.  
Memo: Researcher senses business of the role and associated pressures.  
Do you think the role is clearly defined? 
No, not even in the slightest. Guidance counsellors have the answers and fix things. We 
are magicians.  
Code: Role of the guidance counsellor overflows into many aspects of school life.  
Memo: Appears sarcastic in her tone here. Perhaps frustration? Burnout?  
Do the expectations of what the service should deliver match the reality of practice?  
Yeah, I think it matches more than that. I know here that we really go above and beyond 
for our kids. Maybe that is why when my colleague was diverted back to the classroom 
that I started to feel under such pressure and stress. We had such a good department before 
2012. We knew what we were doing and we were successful at it. I think the kids really 
valued us and we had such a good rapport. When I was on my own, I felt I had to keep 
every ounce of what we had been doing on the go. It took me a long time to realise that 
things were different now, the job was different and I had to learn how to be different. I 
had to ask for help. I had to train the staff in a whole school approach to guidance because 
I needed it for me never mind the kids. I can honestly say we work so, so hard for the 
students here. We all come together as a school community and just try our absolute best 
to make sure no child slips through the net. We want to give them all a chance to thrive 




Code: Strong work ethic, dedicated staff, dedicated guidance counsellor, passion 



















Appendix H: Excerpts From Reflective Diary 
 
Diary Entry 1  
Date: 22nd March 2020 
I have just completed my pilot interview. I am happy with how it went. The 
process gave a great insight into the timing of the interview. I feel that 
possibly I rushed through some questions and did more talking than was 
necessary. When conducting the official data collection interviews, I will 
ensure that I ask the questions but allow the participant sufficient time to 
think about their answer and put forward their thoughts and opinions. I do 
not need to fill every gap or silence. Going forward, I will avoid rigid 
structure in relation to the interview process. I will ask the participant to 
elaborate on their feelings, thoughts and opinions. I will concentrate on 
improving my probing skills.  
Overall, I am pleased I carried out the pilot interview as it has been a good 
learning experience.  
 
Diary Entry 2  
Date: 28th March 2020  
Today I completed my first data collection interview with the first 
participant. The interview took place via Skype as a result of the Covid-19 
situation. Initially, I was very nervous about this because technology can 
often be somewhat unreliable. Furthermore, I had done extensive research in 
relation to conducting interviews and I felt I was prepared to examine body 
language, monitor my own seating position and demonstrate strong listening 
skills. I was unsure I would be able to carry out any of these skills during a 
Skype interview.  
I am pleased to report that my apprehension was unnecessary and the 
interview went very well. There were no connectivity issues. I was able to 
interact with the participant relatively well. I feel I made good eye contact 




gathered rich data and am glad I held the pilot interview as it really gave me 
confidence to probe the participant and extract rich data.  
 
Diary Entry 3  
Date: 17th April 2020 
I have completed all six data collection interviews. I am relieved that this 
process is finished. All six interviews were held via Skype as a result of 
Covid-19. I found no difficulties with using technology. My only concern is 
that I am unsure if I made all the participants feel comfortable and relaxed. 
I hope I created a space that was welcoming and where participants felt safe 
and supported.  
A promising indicator in relation to the comfort levels of the clients relates 
to the data gathered. I feel I gathered rich data and was surprised that so 
many of the responses from the participants were relatively similar in 
relation to certain questions. Perhaps this signifies that participants felt 
happy to talk to me and share their experieces. I am eager to see what themes 
emerge from the data.  
 
 
 
 
 
 
